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	Intent
Writing
The programmes of study for writing at key stages 1 and 2 are constructed similarly to those for reading:
- transcription (spelling and handwriting)
- composition (articulating ideas and structuring them in speech and writing).
It is essential that teaching develops pupils’ competence in these two dimensions. In addition, pupils should be taught how to plan, revise and evaluate their writing as well as writing independently and using existing texts and models for their own. These aspects of writing have been incorporated into the programmes of study for composition.
Writing down ideas fluently depends on effective transcription: that is, on spelling quickly and accurately through knowing the relationship between sounds and letters (Read Write Inc. Phonics Programme) and understanding the morphology (word structure) and orthography (spelling structure) of words. Effective composition involves forming, articulating and communicating ideas, and then organising them coherently for a reader. This requires clarity, awareness of the audience, purpose and context, and an increasingly wide knowledge of vocabulary and grammar. Writing also depends on fluent, legible and, eventually, speedy handwriting using the Nelson Handwriting Programme from Oxford Owl.
Spelling, Punctuation and Grammar
Opportunities for teachers to enhance pupils’ vocabulary arise naturally from their reading and writing. As vocabulary increases, teachers show pupils how to understand the relationships between words, how to understand nuances in meaning, and how to develop their understanding of, and ability to use, figurative language. They teach pupils how to work out and clarify the meanings of unknown words and words with more than one meaning. References to developing pupils’ vocabulary are also included within the appendices. Children are taught the rules of spelling for their age range and have the opportunity to apply this during weekly spelling tests (practised on Spelling Shed) as well as in their written work. 
Pupils are taught to control their speaking and writing consciously and to use Standard English. They are taught to use the elements of spelling, grammar, punctuation and ‘language about language’ listed. This is not intended to constrain or restrict teachers’ creativity, but simply to provide the structure on which they can construct exciting lessons.

	Inplementation 
In the Foundation Stage phonics is taught daily. Initally, the children will focus on the decoding of words but as the year progresses they will move up to writing in all five of their phonics session with an additional five writing sessions at other times over the week. Children are encouraged to listen to stories, explore characters and verbally communicate their understanding and use these ideas in their writing. In Key Stage 1, the children will have five writing sessions a week. They will look at writing for different purposes (to entertain and to inform) and focus on writing a specific genre over two weeks. During the two-week block they will look at high quality texts, learning new SPaG (spelling, punctuation and grammar) skills and write their own version, with support.
[bookmark: _GoBack]In Key Stage 2, teaching of writing will be centred around ensuring the children are taught a variety of genres (i.e. newspaper, story, poetry, letter). The purpose of the writing is classified into: to entertain, to inform, to persuade and to discuss. We develop the children’s understanding of the audience and purpose so they are able to write to fit the correct register. The units of writing are then generally taught over three weeks and include understanding the new genre, reading a variety of examples, SPaG linked to the genre and then writing, editing and producing a final piece of writing. In Lower Key Stage Two, the children have four writing lessons and then a lesson linked to developing the children’s understanding of spelling patterns with a dictation activity, where they pick up any opportunities to teach handwriting and the corresponding joins. In Upper Key Stage Two, the children have five writing lessons a week with and additional SPaG sessions for the Y6s to prepare the students for their SPaG SATs assessments. As the Y6 children move closer to their assessment date, they will also complete a range of independent writes to showcase their skills for moderation. 

	Impact
Children have opportunities to apply learnt writing skills in independednt writing opportunities throughouty the year. KS1 complete three independednt writes, Years 3 -5 complete 4 independent writes and Year 6 complete 8. Whole school moderation takes place at three points throughout the year and this supports ongoing teacher assessment.

	Level expected at the end of EYFS
ELG: Fine Motor Skills
Children at the expected level of development will:
- Hold a pencil effectively in preparation for fluent writing – using the tripod grip in almost all cases
ELG: Comprehension
Children at the expected level of development will:
- Demonstrate understanding of what has been read to them by retelling stories
and narratives using their own words and recently introduced vocabulary;
ELG: Writing
Children at the expected level of development will:
- Write recognisable letters, most of which are correctly formed;
- Spell words by identifying sounds in them and representing the sounds with a
letter or letters;
- Write simple phrases and sentences that can be read by others.
This is achieved in a number of ways in our early years classroom. For example, children have daily phonics sessions, daily writing lessons following a ‘review  teach  practise  apply’ cycle, where objectives are derived form the Early Learning goals,and a number of continuuous provision activities stemmed from writing are availble weekly. They are reviewd and rotated frequently by all early years staff. Further clairty can be found by looking at early years planning and resources.
	National curriculum expectations
The programmes of study for writing at key stages 1 and 2 are constructed similarly to those for reading:
· transcription (spelling and handwriting)
· composition (articulating ideas and structuring them in speech and writing)
It is essential that teaching develops pupils’ competence in these 2 dimensions. In addition, pupils should be taught how to plan, revise and evaluate their writing. These aspects of writing have been incorporated into the programmes of study for composition.
Writing down ideas fluently depends on effective transcription: that is, on spelling quickly and accurately through knowing the relationship between sounds and letters (phonics) and understanding the morphology (word structure) and orthography (spelling structure) of words. Effective composition involves articulating and communicating ideas, and then organising them coherently for a reader. This requires clarity, awareness of the audience, purpose and context, and an increasingly wide knowledge of vocabulary and grammar. Writing also depends on fluent, legible and, eventually, speedy handwriting.
Spelling, vocabulary, grammar, punctuation and glossary
The 2 statutory appendices – on spelling and on vocabulary, grammar and punctuation – give an overview of the specific features that should be included in teaching the programmes of study.
Opportunities for teachers to enhance pupils’ vocabulary arise naturally from their reading and writing. As vocabulary increases, teachers should show pupils how to understand the relationships between words, how to understand nuances in meaning, and how to develop their understanding of, and ability to use, figurative language. They should also teach pupils how to work out and clarify the meanings of unknown words and words with more than 1 meaning. References to developing pupils’ vocabulary are also included in the appendices.
Pupils should be taught to control their speaking and writing consciously and to use Standard English. They should be taught to use the elements of spelling, grammar, punctuation and ‘language about language’ listed. This is not intended to constrain or restrict teachers’ creativity, but simply to provide the structure on which they can construct exciting lessons. A non-statutory glossary is provided for teachers.
Throughout the programmes of study, teachers should teach pupils the vocabulary they need to discuss their reading, writing and spoken language. It is important that pupils learn the correct grammatical terms in English and that these terms are integrated within teaching.

	Purpose
	Year 1
	Year 2
	Year 3
	Year 4
	Year 5
	Year 6

	Writing to DISCUSS
	BALANCED ARGUMENT
	Text structure
	· Ideas are grouped together for similarity. 
· Written in first person.
	· Brief introduction and conclusion. 
· Written with an impersonal style 
· Main idea organised in groups.
	· Clear introduction. 
· Points about subject/issue organised into paragraphs 
· Sub-heading used to organise texts if appropriate
	· Clear introduction and conclusion. 
· Links between key ideas in the argument 
· Paragraphs organised correctly into key ideas.
	· Developed introduction and conclusion using all the argument or leaflet layout features. 
· Paragraphs developed with prioritised information. 
· Both viewpoints are transparent for reader. 
· Emotive language used throughout to engage the reader.
	· Arguments are well constructed that answer the reader’s questions. 
· The writer understands the impact or the emotive language and thinks about the response. 
· Information is prioritised according to the writer’s point of view.

	
	
	Sentence structures
	· Simple conjunctions are used to construct simple sentences e.g. and, but, then, so. 

	· Subject/verb sentences e.g. He was… They were… It happened… 
· Some modal verbs introduced e.g. would, could, should. 
· Use simple adverbs e.g. yesterday, last week 
· Use simple noun phrases e.g. angry mum 
· Uses rhetorical questions. 
· Uses ambitious adjectives to grab the reader’s attention.
	· Simple sentences with extra description. 
· Some complex sentences using when, if, as etc. 
· Tense consistent e.g. modal verbs could/might 
· Start sentences with verbs e.g. imagine how you would feel if…, consider the impact of…
	· Variation in sentence structures e.g. While we were at the cinema…, 
· Adverbs of frequency used e.g. additionally, frequently, rarely. 
· More complicated rhetorical questions to engage the reader e.g. Have you ever considered the impact of…?
	· Sentence length varied e.g simple compound and complex. 
· Wide range of subordinate connectives e.g. whilst, until, despite. 
· Complex sentences that use embedded clauses purposefully
· Persuasive statements are used to change the reader’s opinion. E.g. you will never need to…
	· Verb forms are controlled and precise e.g. It will be a global crisis if people do not take a stand against… 
· Modifiers are used to intensify or qualify e.g. insignificant amount, exceptionally 
· Sentence length and type varied according to purpose. 
· Fronted adverbials used to clarify writer’s position e.g. As a consequence of your actions… Complex noun phrases used to add detail e.g. the phenomenal impact of using showers instead of baths… 

	
	NEWSPAPER
	Text structure
	· Ideas grouped in sentences in time sequence. 
· Attempts at third person writing. e.g. The man was run over. 
· Beginning to describe what happened
	· Brief introduction and conclusion. 
· Written in the past tense. 
· Main ideas organised in groups. 
· A photo with a caption.
	· Clear introduction. 
· Organised into paragraphs denoted by time/place. 
· Topic sentences. 
· Some newspaper layout features included. e.g A bold eye-catching headline.
	· Clear introduction and conclusion. 
· Links between key ideas in the newspaper. 
· Who, what, where, when and why information is clear to orientate the reader. 
· Paragraphs organised correctly into key ideas. 
· Newspaper layout features included. 
	· Developed introduction and conclusion using all the newspaper’s layout features. 
· Paragraphs developed with prioritised information into columns. 
· Subheadings are used as an organisational device. 
· Formal language used throughout to engage the reader. Quotations are succinct/emotive.
	· Newspapers are well constructed so that they answer the reader’s questions. 
· The writer understands the impact and thinks about the response. 
· Information is prioritised according to importance and a frame of response set up for the reply. 
· Headlines include puns.

	
	
	Sentence structures
	· Simple connectives are used to construct simple sentences e.g. and, but, then, so.
	· Subject/verb sentences e.g. He was… They were… It happened… 
· Some modal verbs introduced e.g. would, could, should. 
· Use simple adverbs e.g. yesterday, today. 
	· Tense consistent e.g. modal verbs can/will 
· Adverbials e.g. As the police arrived, the crowd scattered.
	· Variation in sentence structures e.g. While the witness was distracted… As the police arrived… 
· Include adverbs of frequency e.g. additionally, frequently, rarely.
	· Sentence length  varied e.g simple compound and complex.
· Wide range of subordinate connectives e.g. whilst, until, despite. 
· Complex sentences that use well known expression. e.g Because of their courageous efforts, all the passengers were saved, which was nothing short of a miracle.
	· Active and passive voice used deliberately to heighten engagement. e.g. the café chairs were broken.
· Verb forms are controlled and precise e.g. It would be helpful if you could let me know as this will enable us to take further action

	Writing to INFORM
	INSTRUCTIONS
	Text structure
	· Ideas grouped in sentences in time sequence. 
· Written in the imperative e.g. sift the flour. 
· Use of numbers or bullet points to signal order.
	· A goal is outlined – a statement about what is to be achieved. 
· Written in sequenced steps to achieve the goal. 
· Diagrams and illustrations are used to make the process clearer.
	· A set of ingredients and equipment needed are outlined clearly. 
· Organised into clear points denoted by time.
	· A set of ingredients and equipment needed are outlined clearly. 
· Friendly tips/suggestions are included to heighten the engagement. e.g. This dish is served best with a dash of nutmeg.
	· Consolidate work from previous learning. 
· Can write accurate instructions for complicated processes. 
· Can write imaginative instructions using flair and humour.
	· Consolidate work from previous learning.

	
	
	Sentence structures
	· Simple conjunctions are used to construct simple sentences e.g. and, but, then, so. 
· Imperative verbs start sentences e.g. spread, slice, cut. 
· Sentences do not include pronouns and are written impersonally
	· Imperative verbs are used to begin sentences. 
· Use simple adverbs e.g. slowly, quickly. 
· Use simple noun phrases e.g. long stick.
	· Simple sentences with extra description. 
· Some complex sentences using when, if, as etc. 
· Adverbials e.g. When the glue dries, attach the paperclip.
	· Sentences include precautionary advice e.g. Be careful not to over whisk as it will turn into butter.
· Variation in sentence structures e.g. While the pastry cooks… As the sauce thickens… 
· Include adverbs off frequency e.g. additionally, frequently, rarely.
	· Sentence length and type varied according to purpose
· Wide range of subordinate connectives e.g. whilst, until, despite. 
	· Modifiers are used to intensify or qualify e.g. insignificant amount, exceptionally. 
· Fronted adverbials use to clarify writers’ position e.g. If the temperature gets too high… 
· Complex noun phrases used to add detail e.g. The golden pastry can be decorated with smaller pastry petals. 
· Prepositional phrases used cleverly e.g. In the event of overcooking…

	
	RECOUNT
	Text structure
	· Ideas grouped together in time sequence. 
· Written in first person. 
· Written in the past tense. 
· Focused on individual or group participants e.g. I, we
	· Brief introduction and conclusion. 
· Written in the past tense e.g. I went… I saw… 
· Main ideas organised in groups. 
· Ideas organized in chronological order using time conjunctions.
	· Clear introduction. 
· Organised into paragraphs shaped around key events. 
· A closing statement to summarise the overall impact.
	· Clear introduction and conclusion. 
· Cohesive devices between sentences help to navigate the reader from one idea to the next. 
· Paragraphs organized correctly around key events. 
· Elaboration is used to reveal the writer’s emotions and responses.
	· Developed introduction and conclusion including elaborated personal response. 
· Description of events are detailed and engaging. 
· The information is organized chronologically with clear signals to the reader about time, place and personal response. 
· Purpose of the recount and experience clearly reveals the writer’s perspective.
	· The report is well constructed and answers the readers’ questions. 
· The writer understands the impact and thinks about the response. 
· Information is prioritized according to importance and a frame of response set up for the reply

	
	
	Sentence structures
	· Simple conjunctions are used to construct simple sentences e.g. and, but, then, so. 

	· Subject/verb sentences e.g. He was… They were… It happened… 
· Some modal verbs introduced e.g. would, could, should. 
· Use simple adverbs e.g. quickly, slowly. 
· Use simple noun phrases .
	· Simple sentences with extra description. 
· Some complex sentences using when, if, as etc. 
· Tense consistent e.g. modal verbs can/will 
· Adverbials e.g. When we arrived, the tour guide gave us a chocolate bar
	· Sentences build from a general idea to more specific. 
· Use emotive language to show personal response e.g. fabulous, showcase inspired me
· Variation in sentence structures e.g. While we watched the sea lion show… 
· Include adverbs of frequency e.g. additionally, frequently, rarely.
	· Sentence length and type varied according to purpose
· Wide range of subordinate connectives e.g. whilst, until, despite.
	· Verb forms are controlled and precise 
· Modifiers are used to intensify or qualify e.g. insignificant amount, exceptionally 
· Sentence length and type varied according to purpose.
· Fronted adverbials use to clarify writers’ position e.g. As a consequence of their actions… 
· Complex noun phrases used to add detail e.g. The fragile eggs are slowly removed from the large mother hen. 

	
	NON-CHRONOLOGICAL REPORT
	Text structure
	· Ideas grouped together for similarity. 
· Attempts at third person writing. e.g. The man was run over. 
· Written in the appropriate tense. e.g. Dinosaurs were…
	· Brief introduction and conclusion. 
· Written in the appropriate tense. 
· Main ideas organized in groups.
	· Clear introduction. 
· Organised into paragraphs shaped around a key topic sentence. 
· Use of sub-headings attempted
	· Clear introduction and conclusion. 
· Cohesive devices between sentences help to navigate the reader from one idea to the next. 
· Paragraphs organized correctly around key events. 
· Simple sub-headings are used to organize information. e.g. behaviours, habitat, dirt
	· Developed introduction and conclusion using all the layout features. 
· Description of the phenomenon is technical and accurate. 
· Generalized sentences are used to categorise and sort information for the reader 
· Purpose of the report is to inform the reader and to describe the way things are. Formal and technical language used throughout to engage the reader.
	· Subheadings may be playful where appropriate to the content 
· The report is well constructed and answers the reader’s questions. 
· The writer understands the impact and thinks about the response. 
· Information is prioritised according to importance

	
	
	Sentence structures
	· Simple conjunctions are used to construct simple sentences e.g. and, but, then, so. 

	· Subject/verb sentences e.g. He was… They were… It happened… 
· Some modal verbs introduced e.g. would, could, should. 
· Use simple adverbs e.g. quickly, slowly. 
· Use simple noun phrases 
	· Simple sentences with extra description. 
· Some complex sentences using when, if, as etc. 
· Tense consistent e.g. modal verbs can/will 
· Adverbials e.g. After the caterpillar makes a cocoon…
	· Variation in sentence structures e.g. While the eggs hatch female penguins … 
· Adverbs of frequency used e.g. additionally, frequently, rarely. 
· Sentences build from a general idea to more specific. 

	· Sentence length varied and included embedded clauses/sentences to ensure text is detailed and factually informative
· Wide range of subordinate conjunctions e.g. whilst, until, despite.
	· Verb forms are controlled and precise 
· Modifiers are used to intensify or qualify e.g. insignificant amount, exceptionally 
· Sentence length and type varied according to purpose.
· Fronted adverbials use to clarify writers’ position e.g. As a consequence of their actions… 
· Complex noun phrases used to add detail e.g. The fragile eggs are slowly removed from the large mother hen.

	
	LETTER
	Text structure
	· Ideas grouped in sentences in time sequence.
	· Brief introduction and conclusion. 
· Written in the past tense. 
· Main ideas organized in groups.
· Simple ordering techniques, such as time conjunctions, used
	· Clear introduction. 
· Points about the visit/issue 
· Organised into paragraphs denoted by time/place.
·  Topic sentences. 
· Some letter layout features included e.g sender address, dear …, from…
	· Clear introduction and conclusion. 
· Links between key ideas in the letter. 
· Paragraphs organized correctly into key ideas. 
· All letter layout features included.
	· Developed introduction and conclusion using all the letter layout features. 
· Paragraphs developed with prioritized information. 
· Purpose of letter clear and transparent for reader. 
· Formal language used throughout to engage the reader.
	· Letter well-constructed that answers the reader’s questions. 
· The writer understands the impact and thinks about the response. 
· Information is prioritized according to importance and a frame of response set up for the reply.

	
	
	Sentence structures
	· sentences use simple pronouns and conjunctions
	· Subject/verb sentences e.g. I think… We want… 
· Some modal verbs introduced e.g. would, could, should. 
· Use simple adverbs e.g. yesterday, today. 
· Use simple noun phrases e.g. red shoes
	· Simple sentences with extra description. 
· Some complex sentences using when, if, as etc. 
· Tense consistent e.g. modal verbs can/will 
· Adverbials e.g. After we made the discovery
	· Variation in sentence structures e.g. While we were at the cinema…, 
· Adverbs of frequency used e.g. additionally, frequently, rarely. 

	· Sentence length varied and included embedded clauses/sentences to ensure text is detailed and factually informative
· Wide range of subordinate conjunctions e.g. whilst, until, despite.
· Complex sentences that use well known economic expression. e.g Because of their courageous efforts, all the passengers were saved, which was nothing short of a miracle.
	· Verb forms are controlled and precise e.g. It would be helpful if you could let me know as this will enable us to take further action. 
· Modifiers are used to intensify or qualify e.g. insignificant amount, exceptionally 
· Sentence length and type varied according to purpose. 
· Fronted adverbials used to clarify writers’ position e.g. As a consequence of your actions… 
· Complex noun phrases used to add detail e.g. the dilapidated fencing around the enclosure was extremely dangerous. 
· Prepositional phrases used well e.g. In the event of a fire…

	Writing to PERSUADE
	LEAFLET or ADVERT
	Text structure
	· Ideas are grouped together for similarity. 
· Writes in first person.
	· Brief introduction and conclusion. 
· Written in the present tense. 
· Main ideas organised in groups.
	· Clear introduction including points about subject/issue. 
· Organised into paragraphs. 
· Subheading used to organise texts.
	· Clear introduction including points about subject/issue and conclusion. 
· Links between key ideas in the leaflet for cohesion. 
· Paragraphs organised correctly into key ideas. 
· Subheadings to help reader
	· Arguments are well constructed that answer the reader’s questions. 
· The writer understands the impact or the emotive language and thinks about the response. 
· Information is prioritised according to the writer’s point of view.
	· Developed introduction and conclusion using all the argument or leaflet layout features. 
· Paragraphs developed with prioritised information. 
· Viewpoint is transparent for reader. 
· Emotive language used throughout to engage the reader.

	
	
	Sentence structures
	· Simple connectives are used to construct simple sentences, e.g. and, but, then, so.
	· Subject/verb sentences, e.g. He was… They were… It happened… 
· Some modal verbs introduced, e.g. would, could, should. 
· Use simple adverbs, e.g. soon, now. 
· Use simple noun phrases, e.g. red busses.
	· Simple sentences with descriptive noun phrases
· Some complex sentences using when, if, as etc. 
· Tense consistent, e.g. modal verbs can/will. 
· Adverbials, e.g. When they have a problem, go outside until dark. It felt better by the train station. 
· Verb sentence starters, e.g. imagine, consider, enjoy.
	· Variation in sentence structures e.g. Only a fool would believe, many customers agree. 
· Adverbs of frequency used e.g. annually, every day, never.
· Complex rhetorical questions relating to the subject matter
	· Verb forms are controlled and precise, e.g. It will be a global crisis if people do not take a stand against… 
· Modifiers are used to intensify or qualify, e.g. insignificant amount, exceptionally. 
· Sentence length and type varied according to purpose. 
· Fronted adverbials used to clarify writer’s position, e.g. As a consequence of your behaviour… 
· Complex noun phrases used to add purposeful detail, e.g. the phenomenal impact of using showers instead of baths… 
	· Active and passive voice used deliberately to heighten engagement. e.g. the café stairs were broken. 
· Wide range of subordinate connectives, e.g. whilst, until, despite. 
· Complex sentences that use well known economic expression. e.g. Because of their courageous efforts, all the penguins were released, which was nothing short of a miracle. 
· Persuasive statements are used to change the reader’s opinion. E.g. you will never need to…
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